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The Senior Editors have undertaken a follow-up
study of the NACADA Journal upon its 20th anniver-
sary. This study of Journal authors has revealed
that faculty members contribute considerably more
articles to the Journal than do academic advisors or
directors of advising programs. Other observations
and recommendations are made to encourage future
authorship.

The NACADA Journal has served as the voice of
the National Academic Advising Association since
the founding of the organization. The history of the
association, as well as the developing history of aca-
demic advising, may be found within its pages. As
stated in an earlier study in which we analyzed the
content of Journal articles over an 18-year period
(Gordon & Grites, 1998, p. 6), “The professional
journal of an organization reflects the body of
established and emerging knowledge that is central
to the organization’s purpose and practices.” From
the content of our previous analysis of Journal
content, we concluded that the Journal did “promote
the understanding and knowledge of the impor-
tance of academic advising” (Gordon & Grites,
1998, p. 11). We also suggested that the Journal
“can be only as good as the submissions from the
clientele it serves” (Gordon & Grites, 1998, p. 12).
Because in our previous study we did not examine
the authors who have contributed to the Journal, we
felt it appropriate to pursue this important topic on
the Journal’s 20th anniversary.

In a study of contributors to the Journal of
Counseling and Development, Weinrach, Thomas,
and Chan (2001) found that contributing authors
were from many different academic disciplines.
They concluded that this diversity should not be a
concern but rather that the “acceptance of a
manuscript in the Journal should be the extent to
which the editor believes its publication would be
meaningful to the Journal’s readers” (Weinrach,
Thomas, & Chan, 2001, p. 170). Because advising
professionals come from many disciplines and fill
advising needs at many levels, their variety of back-
grounds and experiences should enrich and expand
the content of the NACADA Journal, which should
provide a repository for a wide range of research,
conceptual, and innovative-practices articles.

Our primary purpose in preparing this review
was to determine the types of personnel who were

contributing to the Journal and who are thus “the
speaking voice” of the association, and in fact, the
profession. In addition, we hoped to identify short-
comings in substantive content areas and stimulate
more contributions by those personnel who might
be underrepresented or underutilized. Therefore, the
following questions were addressed in this analy-
sis: What types of advising professionals are writ-
ing for the NACADA Journal? Are certain topics
addressed more frequently by authors of particular
professional groups? For example, are full-time
advisors writing mostly about practical applica-
tions of advising, such as advising techniques or
course selection? Are advising coordinators or
directors primarily writing about organizational
models or computerized advising? What types of
articles do faculty members and academic admin-
istrators publish? What types of institutions do the
authors represent?

Method

We reviewed all the articles published in the
NACADA Journal from 1981 through 2000. The
articles were divided into two time periods:
1981–1990 and 1991–2000. During the first decade,
176 articles were published (55% of the total); 144
articles appeared in the latter 10 years (45% of the
total). Five editors are associated with the first two
decades of the Journal: Edward L. Jones
(1981–1986), Edward J. Danis (1987–1989),
Howard K. Schein (1990–1995), Michael L. Lynch
(1996–1998), Joel S. Freund (1999–2000), and the
current editor, Thomas J. Kerr.

Every article in this 20-year period was exam-
ined for the authors’ types of position, the types of
institutions they represented, and the major themes
(as identified in the Gordon & Grites, 1998, arti-
cle) about which the authors wrote. We also included
an analysis of the institutions represented by the
book reviewers. However, National Clearinghouse
for Academic Advising reviews, reprints of the
CAS Standards and NACADA Core Values, and
articles specific to NACADA as an organization
were not included in our analysis.

We named five position titles for the authors:
academic advisor/counselor, director/coordinator of
advising, faculty advisors or those with an aca-
demic title (e.g., dean, assistant dean, vice presi-
dent), student affairs title (e.g., counselor, housing
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personnel, career counselor), and other (e.g., cam-
pus minister, ACT personnel, graduate students,
director of institutional research). Because several
titles of post-1991 authors were unavailable, they
are noted under the “unknown” category. To ensure
that professions were not overrepresented in the
sample, we devised a weighting scheme for single-
and multiple-author articles. Each article was
weighted 2.0, with full weight given to single-
author articles. Multiple authors were assigned
weights as follows: The first author was assigned
a weight of 1.0 and all additional authors were
assigned an equal share of 1.0, for a total of 2.0
points per article. Table 1 summarizes the weighted
frequencies of the authors’ professional titles.
Because an analysis of the authors’ gender was
included in the previous study (Gordon & Grites,
1998), it was not included here. In addition, the title
and institution analyses for Toolbox and Forum
authors were conducted separately.

We also reviewed the types of institutions rep-
resented by Journal authors: major public univer-
sities (e.g., land grant), other public universities
(e.g., regional campuses of major public universi-
ties and state colleges), major private universities
(as determined primarily by enrollments), other
private colleges, community colleges, and other
types of organizations (e.g., ACT, CREP, state
department of higher education). Table 2 indicates
the institutional types represented by Journal

authors over the 20-year period. Only the institution
of the first (lead) author was used in this analysis.

The authors who contributed to the Forum or
Toolbox sections were analyzed by the same crite-
ria as were authors of feature articles. The results
of the Forum and Toolbox analysis are displayed in
Table 3. The institutional types represented by
Forum and Toolbox authors are shown in Table 4.

To provide consistency between this study and
that of 1998 (Gordon & Grites, 1998) and to asso-
ciate author with article types, we duplicated six of
the seven major themes outlined in the previously
published piece: general advising topics, adminis-
trative/organizational systems, student populations,
developmental advising, retention, and professional
development. Because our purpose was to examine
the literature about academic advising (the profes-
sion) rather than NACADA (the professional asso-
ciation), those articles that would best be classified
under “NACADA organization” were assigned to
one of the other six themes (if applicable). Article
themes were compared to the first author’s title to
determine if certain types of authors wrote feature
articles about particular topics. The results are indi-
cated in Table 5.

As shown in Table 6, the types of institutions rep-
resented by the book reviewers were also analyzed.
Because reviewers’ positions were not available
and the content of the books reviewed was very
diverse, we only examined institutional types.

Table 1 Weighted frequencies of professional titles of NACADA Journal authors

Years

Author Title 1981–1990 1991–2000 Total (%)

Academic advisor/counselor 39.0 11.1 50.1 (7.8)
Director/coordinator academic advising 92.0 28.1 120.1 (18.8)
Faculty/deans 144.0 161.8 305.8 (47.8)
Student affairs 31.0 25.7 56.7 (8.9)
Other (registrar, ACT, ERIC, campus minister) 46.0 55.3 101.3 (15.8)
Unknown 0.0 6.0 6.0 (0.9)

Table 2 Institution types associated with lead authors of NACADA Journal articles

Years

Type of Institution 1981–1990 1991–2000 Total (%)

Major public universities 77 53 130 (41)
Other public universities 45 44 89 (28)
Major private universities 20 3 23 (7)
Other private colleges 21 18 39 (12)
Community colleges 2 11 13 (4)
Other (e.g., ACT, ERIC, Big 10 Commissioner) 11 15 26 (8)
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Table 3 Weighted frequencies of professional titles of Forum and Toolbox authors

Years

Author Title 1987–1990 1991–2000 Total (%)

Academic advisor/counselor 4 6 10 (12.50)
Director/coordinator academic advising 15 6 21 (26.25)
Faculty/deans 12 19 31 (38.75)
Student affairs 1 1 2 (2.50)
Other 10 4 14 (17.50)
Unknown 0 2 2 (2.50)

Notes. Forum articles were published in 1987–1990; Toolbox articles were first published in 1993.

Table 4 Institutions of Forum and Toolbox authors

Years

Institutional Types 1987–1990 1993–2000 Total (%)

Major public universities 10 17 27 (52)
Other public universities 7 11 18 (35)
Major private universities 1 0 1 (1)
Other private colleges 2 1 3 (6)
Community colleges 0 0 0 (0)
Other 1 2 3 (6)

Notes. Forum articles were published 1987–1990; Toolbox articles were first published in 1993.

Table 5 Tabulation of article themes and author title (first author only), 1981–1990; 1991–2001

Titles

Academic Student
Advisor/ Director/ Faculty/ Affairs

Themes Counselor Coordinator Dean Professional Other Unknown

General advising topics 5; 1 11; 6 23; 18 5; 3 4; 3 0; 0
Administration/organizational 5; 1 17; 3 18; 8 4; 1 5; 8 0; 0
Student populations 3; 2 12; 4 22; 32 1; 5 9; 7 0; 2
Developmental advising 0; 0 2; 2 3; 11 0; 2 0; 3 0; 0
Retention 1; 0 3; 0 1; 1 0; 0 0; 1 0; 0
Professional development 2; 0 7; 1 4; 13 4; 1 5; 4 0; 1

Table 6 Institutional types represented by book reviewers

Years

Institutional Types 1981–1990 1991–2000 Total (%)

Major public universities 33 182 215 (34.5)
Other public universities 25 190 215 (34.5)
Major private universities 8 27 35 (5.6)
Other private colleges 10 124 134 (21.5)
Community colleges 2 20 22 (3.5)
Other 1 1 2 (0.4)
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Observations
This analysis of authors presents an interesting

portrait of those who have contributed to the Journal
in its first 20 years. The most frequent contributors,
by a wide margin, during both decades have been
faculty members. This may not seem surprising
because faculty members have a more compelling
incentive to write; it is expected of them and is part
of the faculty reward systems at most institutions.
However, the difference in the number of articles
written by those directing or coordinating advising
activities between the first and second decade is 
surprising.

Those who held the title of director or coordi-
nator contributed more articles to the Journal (76%)
in the first decade of publication than in the second
decade (24%). This disparity was also apparent in
the number of academic advisors or counselors
who published between 1981 and 1990 (72%) than
between 1991 and 2000 (28%). Student affairs
authors were represented by a variety of titles from
vice president for student affairs to orientation or
retention directors. Their contributions represented
9% of all published articles. Although the number
of articles contributed by “others” (16%) seems
high, the figure reflects the diversity of Journal
authorship.

The disparity in the collective number of articles
written by directors of academic advising and aca-
demic advisor/counselors between the first and
second decades is troublesome. Although editors did
not keep track of rejected manuscripts, we must
assume that the number of submissions from these
two groups is diminishing. While the increasing
number of faculty authors is encouraging, the lack
of contributions from the people who are involved
in daily academic advising is ironic, especially
when one considers that NACADA membership
largely consists of advisors, directors, and coordi-
nators—not faculty.

One could argue that those immersed in full-time
advising are too busy to reflect and write about their
activities or that the reward system for engaging in
research and publishing does not apply to advi-
sors. In our previous article about the Journal, we
noted, “Not all full-time advisors are interested in,
have the academic skills, or feel they have time for
research enterprises” (Gordon & Grites, 1998, p. 9).
However, if the Journal is to be the voice of advis-
ing and represent the needs of its diverse con-
stituency, then advisors and directors, who are
intimately involved with advising practices, must
be encouraged to share ideas. Because professional
advisors and advising coordinators have much to

offer, strategies to reverse this publishing inertia
need to be examined.

What types of institutions did Journal authors
represent in its first two decades? Most authors
were from major public institutions, while authors
from other public universities or colleges con-
tributed the second largest number of articles. This
result is not surprising because the number of pub-
lic institutions is greater than private colleges and
universities, both generally and within the
NACADA membership. Because a few prolific
authors, who were from major private universities,
routinely contributed articles in the first decade, an
inordinate number of authors appeared in this cat-
egory during that period. The finding that few
authors were from community colleges is disap-
pointing; however, the contributions from com-
munity college authors increased in the second
decade. Authors from many different types of orga-
nizations contributed to the Journal; ACT, the Big
Ten, and ERIC were among those represented.
Registrars and graduate students contributed nearly
an equal number of articles, which were desig-
nated in the “other” category.

The titles of Forum and Toolbox authors and the
types of institutions represented follow the same pat-
terns as for feature articles. However, the disparity
in the number of articles authored by faculty is
not as great as with the feature pieces. These Journal
sections were created to encourage front-line aca-
demic advisors to contribute more to the Journal.
It is unfortunate that this attempt to invite advisors
to submit more practice-oriented articles did not
seem to work. We were especially surprised to find
that community colleges were not represented at all
in these new publication venues.

As discussed in our previous study of Journal
content areas (Gordon & Grites, 1998), the variety
of topics found in almost two decades of Journal
issues reflects the broad subject matter associated
with academic advising. In this analysis, to deter-
mine if any particular type of personnel favored
writing about certain topics, we compared the posi-
tion title of the first author to article themes. Faculty
members tended to write across all themes, but
35% of their contributions involved student popu-
lations. Over time the number of articles about
administrative and organizational topics, especially
those written by directors and coordinators, dimin-
ished. The initial number of director and coordi-
nator-authored articles might be attributed to their
involvement when advising was being more empha-
sized and advising centers were being formed for
the first time on many campuses.
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The institutional types represented by book
reviewers follow the same pattern established for
articles; that is, contributors from major public
universities and other public universities and col-
leges provided the most reviews. However, more
book reviews than articles were contributed by
those in private colleges and universities. Because
book review writing requires less extensive research
and is subject to a much shorter review process, the
book review section is an attractive venue for many
who wish to be published.

The difference in books reviewed between the
two decades is striking: a 7:1 for 1981–1990;
1991–2000 (Table 6). As we pointed out in our
previous article (Gordon & Grites, 1998, p. 8),
“Over two-thirds more space was devoted to book
reviews [in the 1990s] than in the earlier decade.”
The editorial board has recommended that the Book
Review section of the Journal be restricted to 
25 articles of no more than 400 words per review.

Discussion

Our analysis of authors’ contributions over the
first 20 years of the Journal’s existence has exposed
some interesting findings. The extremely high rep-
resentation of faculty authors might be surprising
to some, but all should be reassured to know that
faculty members find the Journal a viable outlet for
their writing efforts. However, a broader represen-
tation of advising personnel would better reflect the
makeup of Journal readers and NACADA mem-
bership. Authors from (smaller) private institutions
and community colleges need to be encouraged to
submit manuscripts to the Journal.

Solicitation of professional development
manuscripts may be warranted. Although many
articles include aspects of professional develop-
ment in the description of application and ideas,
more articles that specifically focus on advisor
development would be welcomed.

Recent Journal editors and NACADA mem-
bers have expressed concern about the large num-
ber of book reviews published in the second decade.
In addition, the Journal schedule has been delayed
because of lack of publishable manuscripts. Journal
editors have stated repeatedly that they have made
extra efforts to assist writers in improving their
manuscripts in methodological, conceptual, and
practical areas. When an article has not been
accepted for publication, editors have offered
detailed suggestions on how the author can improve
the manuscript. Are articles rejected because edi-
tors and the editorial board are biased or hold too
high expectations? We believe not. The practice of

encouraging, assisting, and “educating” prospective
authors should be continued. The quality of the
Journal content has been maintained and should be
preserved in the future.

The results of this study have confirmed the
suspicions of members for many years: Academic
advisors do not write about what they are doing,
even though they have something of value to share.
How to encourage advisors (and directors and coor-
dinators) to submit more manuscripts to the Journal
has been a longstanding dilemma facing the editors,
and solutions are needed. Previous editors have
been proactive in soliciting articles from a variety
of writers; for example, Journal symposium speak-
ers at the National Conferences and others with spe-
cial interests have been invited to submit to the
Journal. Current efforts are promising, but the
members of NACADA must be responsible for
submitting more manuscripts and encourage other
professionals on their campuses to contribute their
ideas and experiences to the Journal.

Full-scale research efforts are not required in all
Journal articles accepted for publication. Academic
advisors and directors/coordinators frequently write
proposals for state, regional, or national confer-
ence presentations. With some additional effort,
such proposals might be developed into Journal fea-
ture or Toolbox manuscripts. Many advisors and
directors have completed doctoral dissertations,
master’s theses, and individual papers for course-
work; these might be revised as manuscripts. A
few previously published works may be reprinted
(with publisher’s permission) if the content is par-
ticularly appropriate for the NACADA Journal.

Because faculty members contribute most fre-
quently to the Journal, advisors and directors should
seek to collaborate with faculty more often.
Advising center professionals that have responsi-
bility for, and ready access to, many individual
students and a wide variety of student populations
need to capitalize on the research opportunities
available to them.

The Journal continues to enrich and expand the
knowledge base of its readers. The sharing of inno-
vative practices is critical to advancing advising
endeavors and indeed to speaking the voice of the
Association and the profession.
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The authors describe the rationale behind, pro-
cesses related to, and evaluation of The Transitions
Program, a precollege advising and orientation
program for students and parents. The program
advisors educate participants about realistic col-
lege-life expectations and provide them with strate-
gies for meeting the challenges and opportunities
of the college transition. Students and parents
responded separately to a questionnaire designed
to sensitize them to college transition challenges.
They were subsequently led by professional staff,
faculty advisors, and students through a discussion
of expected experiences. Survey results, discussion
summaries, and suggestions for advisor follow-up
activities are provided.

The summer before a student starts college is an
important time to begin the college adjustment
process. Precollege advising and orientation pro-
grams targeted at helping students develop realis-
tic expectations for the pending transition can
facilitate a constructive college-adjustment pro-
cess. However, despite advocacy for parental
involvement in precollege orientation programs
(Kapraun & Heard, 1994; Terenzini et al., 1994;
Whitaker & Roberts, 1990) and increasingly com-
mon parent components in on-campus orientation
programs nationwide, published descriptions of
programs are rare. In this paper, we describe a pre-
college program for prospective college students and
their parents and provide suggestions for follow-up
advising activities.

Theoretical and Empirical Rationale for the
Program

Times of transition, such as the move from high
school to college, are often met with emotional
distress (Aspinwall & Taylor, 1992; Paul & Kelleher,
1995). Prompted by such stress, individuals attempt
to make sense of the pending change, to appraise
the threat embodied by the new college situation,
and to assess one’s perceived ability to cope with

the college transition (Folkman, Lazarus, Dunkel-
Schetter, DeLongis, & Gruen, 1986; Lazarus &
Folkman, 1984). Sometimes these complex cogni-
tive processes promote action: collecting additional
information about the college, reflecting on one’s
past experiences with change, or seeking out oth-
ers who have experienced similar transitions or
who have gone to college. The appraisal of the
transition yields a set of expectations with which
individuals confront the change. In ideal situations,
the expectations represent a blend of optimism and
realism: a sense of personal control and efficacy
combined with a realistic appraisal of the chal-
lenges associated with the change. When met with
the difficult reality of the stressful transition, indi-
viduals with this balanced approach are found to
cope most effectively with the change (Brewin,
MacCarthy, & Furnham, 1989; MacNair & Elliott,
1992).

Studies of student responses to the college tran-
sition reveal that a less than ideal match between
expectations and experiences leads to a poor cop-
ing response. Precollege expectations often exceed
college experiences. As a result, college students are
confronted with a reality for which they are not pre-
pared. This “matriculant myth” (Baker, McNeil,
& Siryk, 1985) has been documented in 4 decades
of research. The myth is pervasive among college
students and is found in students from all school
types regardless of student status (first-year, trans-
fer), education history (private or public school
attendance, SAT scores), and domain of college
experience (academic, social). In the late 1980s,
Robert Baker and his colleagues advanced signif-
icantly the study of the matriculant myth by shift-
ing studies from the impersonal aspects of student
expectations and experiences with various institu-
tional characteristics to personal explorations of
students’ expectations of their own college adjust-
ment experiences. Their efforts yielded a rich body
of research that showed numerous associations
between prematriculation self-expectations and the
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