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Students often assume a definitive career linked to their major, but even the most vocationally-driven majors rarely 
correlate to just one vocation. In addition, many start considering their post-graduation plans too late to get the work 
experience needed or to gain a place in a coveted graduate program. Despite having outside career development 
resources, seniors can benefit from the timely help of career advising delivered directly through their advisor. Using 
Virginia Gordon’s 3-i Process from Career Advising, this poster explores ways to embed career advising into daily 
practice to produce seniors equipped with flexible career contingency plans and the ability to navigate graduate school 
requirements. It also taps into ways to collaborate with constituents across campus to enhance outcomes and link 
resources. Additionally, advising campaign objectives and results are provided as an example of implementation. 

Clarkson, S. M. (2009). The scary senior scenario: advising soon-to-be graduates in an uncertain world. Academic 
Advising Today, 33.3. Retrieved from https://www.nacada.ksu.edu/Resources/Academic-Advising-Today/View-
Articles/The-Scary-Senior-Scenario-Advising-Soon-to-be-Graduates-in-an-Uncertain-Worldliness

Campaign Design Worksheet. (2016). EAB. Retrieved from https://www.eab.com/-/media/EAB/Technology/Student-
Success-Collaborative/Members/Toolkits/Campus_Targeted_Advising_Campaigns_Toolkit_Final.pdf

Gordon, V. (2006). Career advising: An academic advisor’s guide. San Francisco, CA: Jossey-Bass. 
Gordon, V. (2005). What is your career advising I.Q.? Academic Advising Today, 28.4. Retrieved from https://www.

nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/What-is-Your-Career-Advising-IQ.aspx
Green, M. E. (1992). Career connection with advising. Academic Advising News, 14.4. Retrieved from https://www.

nacada.ksu.edu/Resources/Clearinghouse/View-Articles/Career-connection-with-advising.aspx
Job Outlook 2016: Attributes employers want to see on new college graduates’ resumes. (2016). NACE (National 

Association of Colleges and Employers). Retrieved from http://www.naceweb.org/career-development/trends-
and-predictions/job-outlook-2016-attributes-employers-want-to-see-on-new-college-graduates-resumes/

Leadership Assessment. Columbia College. (n.d.). Retrieved from https://www.cc-seas.columbia.edu/sites/dsa/files/
Leadership%20Assessment.pdf

Tiedeman, D., & O’Hara, R. (1963). Career development: Choice and adjustment. New York: College Entrance 
Examination Board. 

Underprepared Seniors: A review of the literature from NACADA revealed problems that seniors face with career/
graduate school readiness. According to Clarkson (2009), many wait too late to make or even consider graduation 
plans and are generally underprepared. In addition, the “scary senior scenario” means more competition and higher 
expectations from employers and graduate schools. Clarkson identifies advisor interventions as integral to helping 
seniors start earlier in getting relevant experience, polishing their skills, and owning their post-graduation plans. In short,  
students should see their time in college as preparation for what is to come next.

Breaking the Major/Career Mindset: Green’s “Career Connection with Advising” (1992) focuses on another problem 
related to career/graduate school readiness: the assumption often held by both students and advisors that majors and 
employment opportunities always line up. To break this mindset, Green argues that advisors need to help students build 
a skills repertoire and identify the skills that are most valued by employers. Once the groundwork has been laid, advisors 
can help students learn how to develop skills they do not currently have. Furthermore, Green posits this approach as 
useful for students to have contingency as they enter the ever competitive job market. 

Career Advisors, Not Career Counselors: Despite the need for advisor interventions, advisors must understand that they 
are not expected to duplicate the efforts of career centers on campus. Gordon (2005, 2006) draws a clear distinction 
between career counseling and career advising, with the focus of the later being on helping gather/process information 
and referring students to career-related resources. Additionally, Gordon stresses that incorporating career advising does 
not require competencies beyond what advisors already know and practice. However, in Career Advising (2006), Gordon 
cites several development and decision-making theories that can help build advisor competencies. 

Exploration/Crystallization/Choice: The vocational decision-making paradigm of Tiedeman and O’Hara (1963) is the 
primary foundation for Gordon’s 3-i Process. According to the theory, students move through major stages of planning 
(exploration), action (crystallization), and finally commitment (choice). In exploration, students do not have an action plan 
or an understanding of its consequences. In crystallization, students weigh their pros and cons and begin to recognize 
parallel plans. In choice, students make a committed decision and elaborate on the plans for their futures. As Gordon 
notes, Tiedeman and O’Hara’s construct is not limited to being progressive, but can be regressive or even cyclical. 

Inquire/Inform/Integrate: Gordon’s 3-i Process, three interactive phases crucial to the underpinning of career advising, 
establishes a framework for incorporating career advising as an intervention. Like Tiedeman and O’Hara’s paradigm, 
Gordon’s is not considered linear and advisors may not necessarily incorporate all three phases in each session. The 
phases outlined by Gordon directly correlate with Tiedeman and O’Hara’s exploration/crystallization/choice stages, 
except that the focus is on the actions of the advisor in aiding the student’s growth. The infographic below summarizes 
some simple ways that advisors can incorporate the 3-i process into their daily practice. 

Connect

During the Fall 2016 term, the Office of Student Services (OSS) at the University of Alabama at Birmingham’s School 
of Education (SOE) led an advising campaign titled “Fall into Your Future” that targeted seniors with these four learning 
objectives that were aimed at developing career and graduate school readiness.

Targeted students learned about:
• Objective 1: career options (via focused advising sessions) 

Advisors invited seniors in for an advising session that focused on the exploration of non-standard career outcomes 
associated with their major. The outreach also allowed discussion of graduate school options at UAB and was an 
opportunity for advisors to make direct referrals to the resources at Career & Professional Development. 

• Objective 2: graduate school programs (via Graduate Fair and focused advising sessions)
Advisors invited seniors to join them at the Graduate Fair on October 21 to explore graduate school options. 
Advisees received help interpreting programs of interest and also understanding what kinds of questions to ask of 
graduate recruiters. Additionally, advisees discussed graduate school programs during focused advising sessions.

• Objective 3: leadership skills (via the OSS-hosted leadership seminar with Dr. Keith Gurley)
The OSS hosted a leadership seminar presented by Dr. Keith Gurley on Dec. 1st from 12:00-1:00 pm. The session 
educated the target population on leadership, the top valued skilled identified by NACE. Attendees learned about 
how to recognize/develop this skill through volunteerism, extracurriculars, as well as assessing leadership styles.

• Objective 4: Career & Professional Development resources (via advisor referrals to C&PD)
Advisors provided direct referrals to C&PD for students to conduct mock interviews, receive help with resume 
building, and create a profile in Hire-a-Blazer. Referrals occurred through focused advising sessions and email 
outreach. Targeted students were tracked via a ticket to see who attended and which C&PD resources were used. Reflections: The “Fall into Your Future” advising campaign provided a proactive solution to the problem of seniors 

being underprepared for careers/graduate school and stuck in the major/career mindset. The advisor interventions 
identified through the literature review resulted in executing campaign objectives that educated students on career 
options, graduate school programs, leadership skills, and C&PD resources. The campaign was successful in engaging 
a significant portion of targeted seniors who later followed up with their advisors about their placements in a career or 
graduate program. It also revealed how key facets of career advising could be easily embedded into even the busiest 
advisor’s toolkit with minimal training. Another major campaign success was the collaboration that occurred across 
campus with Dr. Keith Gurley and the resources/events of C&PD that strengthened the objective outcomes.

Next Steps: Before repeating the campaign in the future, some vital questions need to be considered: Should only 
seniors be targeted or should the initiative be broadened to also include juniors or sophomores? How can participation 
be improved? What else can be incorporated to strengthen the campaign? Looking at case studies about improving 
student participation could help increase participation. Delving deeper into student development theories could provide 
insight into the best time to provide interventions to each classification of student. Lastly, revisiting Gordon’s resources 
outlined in Career Advising (2006) could help to spark further applications of career advising. 
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Objectives Results
• Objective 1: career options (11 students engaged in focused advising sessions)
Focused advising sessions built upon the 3-i Process were identified as integral to priming seniors for receptiveness 
for other objectives. Prior to focused advising sessions, advisors conducted a group literature review and a discussion 
about implementing the 3-i Process, as well as problems/solutions identified. They were also provided with a notes 
document to guide their sessions and provide data on seniors that participated. Next, advisors sent an email to seniors 
to invite them in to become more career and/or graduate school ready. A sideshow that aligned with the non-standard 
career outcomes for each major/concentration ran on rotation in the seating area of the office to impact students 
that did not attend the sessions. At the end of each session, students completed a one page reflection summary of 
what was learned, which resources were identified, and a list of follow up steps. An anonymous survey was also sent 
(see below) to gauge satisfaction. The survey received a negligible response rate, despite the fair participation in the 
focused advising sessions themselves. The response rate could have been bolstered with an incentive, such as a 
random drawing for a gift card or a mandatory paper survey filled out anonymously after each session, etc.

Feedback from reflection summaries:
“Today I learned that [my major] has a lot of different options. I feel a lot more 
comfortable with the path I am on toward my future.” 

Community Health student

“I found out about different job opportunities that I didn’t know about. I feel that I will be 
very successful with my career with [my advisor’s] help. 

Kinesiology student

“I am now thinking about conferences to attend, doing an overall skills assessment of 
myself, and improving my resume.” 

Human Services student

Advising survey: (1 respondent)
My advisor provided me with a broader understanding of possible career outcomes for my 
major than I considered previously. 

Strongly Agree

My advisor helped me to identify professional organizations to enhance my involvement. Strongly Agree
My advisor helped me to identify student organizations to enhance my involvement. Strongly Agree
The outreach provided by this campaign has made me more knowledgeable about the skills 
that employers most desire. 

Agree

Overall, how satisfied are you with your #fallintoyourfuture advising experience? Somewhat Satisfied

• Objective 2: graduate school programs (21 students attended the Graduate School Fair)
The Graduate School Fair hosted by C&PD in Oct 2016 was identified as an accessible campus event that aligned with 
the graduate school objective. Rather than direct seniors to the event, advisors sent invitations with the tag-line “Don’t 
explore graduate programs alone. Join me!” and had them RSVP. On the day of the event, seniors checked in via a 
sign-up sheet that gathered data on the number of participants and their major. Advisors walked seniors over to the 
event field-trip style, which allowed an opportunity to interact and establish expectation. This objective had the highest 
participation rate of any in the campaign, perhaps due to the follow up calls and emails directed to the RSVP list a few 
days leading up to the event. Many of the seniors that participated in the focused advising also attended the Graduate 
School Fair, as noted on follow up steps of their reflection summaries. Several of the seniors that participated in the fair 
revisited their advisors later in the term with a deeper interest in graduate programs and requirements. A few students 
we tracked went into graduate or even Ph.D. programs immediately following graduation. 

• Objective 3: leadership skills (11 students attended the Leadership Seminar)
Dr. Keith Gurley, an Instructional Leadership faculty member in the SOE, was identified as an expert that could head 
up an informative seminar on leadership, a top-valued skill. He agreed to collaborate with our office and prepared a 
presentation tailored to the campaign objective. Advisors emailed students (sophomores through seniors) an invitation, 
which also noted “free snacks and UAB SOE swag.” Attendance and classification were tracked via a sign-in sheet 
when students arrived. The interactive session charged students to think about what makes a leader, which leadership 
roles they had taken on or planned to take on in the future, and how to best prepare to be leaders. A two-page follow 
up leadership assessment handout with 25 reflection statements (see References) was provided for students to either 
complete during the session or take home with them to prompt further inquiry. Like the focused advising sessions, this 
objective received a decent amount of participation, possibly due to the incentive of receiving snacks and UAB SOE 
swag or to the fact that it was also opened up to sophomores and juniors to also attend.  

Feedback from leadership seminar: 
“I learned concepts that can apply to what I do as a leader in the classroom. Keep doing 
the small things and people will remember your leadership for years.”

Music Education student

• Objective 4: Career & Professional Development resources (1 student utilized C&PD)
The resources provided by C&PD were identified as key follow up steps for the focused advising sessions and 
a support all seniors needed to be informed about prior to graduation. To provide seamless referrals, the OSS 
collaborated with Joy Jones, Career Consultant for SOE majors, by informing their office of campaign objectives, a 
possible influx of participants, and directions for collecting the tickets. At the end of each focused advising session, 
advisors provided seniors with a printed ticket and explanation for use. All seniors were also emailed a copy of the 
ticket to encourage further participation. The ticket outlined five primary C&PD resources, the location of/contact 
information for C&PD, and how to schedule an appointment. Participation was incentivized with directions on the front 
of the ticket that directed seniors to turn it in to receive swag from the OSS. Only one participant was tracked with the 
ticket, though more may have participated that were not tracked. There are a couple of factors that likely affected this 
data. One is that students may have physically lost the ticket. Another is that the directions on the front of the ticket 
may have been confusing. Either way, an electronic tracking platform, such as Engage, may have provided more 
accurate results. The infographic at the top of the next column illustrates some of the successful collaborative efforts 
the OSS incorporated as a part of the “Fall into Your Future” campaign. 

o

Methodology

Undergraduate seniors in the SOE that were enrolled during the Fall 2016 term (all levels of GPA included) were 
targeted for the campaign. The email lists used for each objective outreach were pulled by advisors in Banner. Seniors 
were targeted for this campaign due to their proximity to degree completion and graduate school or career entry. The 
population was identified as needing this intervention due to fluctuating job openings, especially in teacher education. 
The campaign methodology, communication plan, and metrics were designed and tracked using a Campaign Design 
Worksheet from EAB, the Education Advisory Board (see References). 

• Target Student Population: 290 seniors identified
Kinesiology 166 Music Education 15
Early Childhood/Elementary Education 56 Community Health & Human Services 31
Secondary Education 21 TOTAL 290

• Communication Plan:
Method Timing/Frequency Communication Objectives
Email 2 wks prior to event Invite to focused advising session and OSS-hosted info session
Phone 1 week after email invite Follow up invitation to focused advising
E-vite to Fair Before Oct. 21 Invite students to attend the Graduate Program Fair
Advising Session Will begin 1 week after 

assigned registration
Focused advising session (see objective details under the Results 
section in the next column of the poster)

• Follow Up Steps:
- keep a running list of campaign participants (i.e. to advising, Graduate Fair, seminar, and C&PD resources)
- send survey to participants to collect data on effectiveness of campaign and receive feedback
- evaluate outcomes and campaign success once surveys and metrics have been received

• Metrics and Target Outcomes:
Metric Target Actual Outcome
Percentage of target population contacted 100% 100% (290)
# of students that participated in focused advising session 20% per program 4% overall (11)
# of students that attended the Graduate Program Fair 10% overall 7% (21)
# of students that attended the OSS-hosted leadership seminar 10% overall 4% (11)
# of students that completed the campaign survey (from advising sessions) 100% 9% (1 of 11)
# of successful referrals to C&PD (collected from tickets) 20% per program 9% overall (1 of 11)

• Analysis:
The analysis of actual outcomes reveals that the campaign fell short of the target in most areas; however, the 
impact upon the students that were reached was significant (see Results). These numbers also provide crucial data 
for revisiting the campaign in the future (see Conclusion). This was the first attempt at implementing a career and 
graduate school focused campaign in the SOE and greater outcomes would be anticipated upon further attempts. 
Overall, the campaign was successful in laying critical groundwork and structure. 
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