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Background

 College & universities in the US struggle to retain Black men (Harper, 
2006a; Harper, 2006b; Harper, 2006c; Strayhorn, 2008)

 From 1976 to 2002, Black men constituted 4% total enrollment at four-
year institutions (Harper, 2006a; Harper, 2006c; Strayhorn, 2010)

 Six of every ten Black men who enroll at institutions of higher education 
leave without earning degrees (U.S. Department of Education, 2006)

 Six-year graduation rate for Black men is 33.3% compared to 48.1% for 
all students (Harper, 2012a)

Well-being, college retention and graduation goals are vital to student 
success in higher education.  Black men who enroll as students in 
institutions of higher education have had significantly lower retention and 
graduation rates than other peer groups.  Issues impacting the well-being, 
college retention, and graduation goals of Black men are attributed to many 
factors including the ways in which Black sons are influenced by their Black 
fathers and their relationships with their fathers.  Institutions of higher 
education are continually challenged and seeking ways to both support and 
increase the well-being, college retention, and graduation goals of all 
students, particularly Black men, to benefit Black men, all students, the 
institution, and all of society.

 Family influences (Brooks, 2015; Palmer, Davis, & Maramba, 2011)
 Well-being (Rostad, Medina, & Hurtig-Crosby, 2014) 
 Supportive relationships (Palmer & Gasman, 2008; Strayhorn, 2008)
 Mentorship opportunities (Palmer & Gasman, 2008; Strayhorn & 

Terrell, 2007)
 Campus engagement (Harper & Kuykendall, 2012; Strayhorn & DeVita, 

2010)
 Institutional racism (Harper, 2006b; Harper, 2012b; Harper, 2015;       

Harper & Kuykendall, 2012; Strayhorn, 2010)
 Fathers influence their sons in general (Lewis & Lamb, 2003; Mitchell, 

McLanahan, & Hobcraft, 2015; Rostad, Medina, & Hurtig-Crosby, 2014)
 Presence of fathers (Coles, 2001; Coles, 2003; Gordon, Nichter, &  

Henriksen, 2012)
 Absence of fathers (Brown-Cheatham, 1993; Cartwright & Henriksen, 

2012; Hamer, 1997; Jackson, 1999)

Theoretical Frameworks

The purpose of this qualitative study was to explore Black fathers’ 
influences on their Black sons’ well-being, college retention, and 
graduation goals while the sons were enrolled in institutions of higher 
education.

 Critical Race Theory (CRT), analyzes disparities within the role of race 
or racism in social equalities preserved by gaps between dominant and 
marginalized racial groups (Hiraldo, 2010; Ladson-Billings, 1998; Su, 
2007)

 Racial Identity Theory (RIT), a person’s perception of a group or 
collective identity for which he or she shares common racial heritage 
(Helms, 1993)

 Capabilities Approach (CA), assesses quality of life considering each 
person’s individual wellbeing (Nussbaum, 2011; Sen, 1992; 1999).  Most 
important element in CA is the reality of “what people are actually able 
to do and do” (Sen, 1999)

 Integrative Leadership (IL), fosters the need to identify an individual’s 
public passion, to network across sectors, and to address public 
problems (Crosby & Bryson, 2005)

 What are Black fathers’ influences on their Black sons’ well-being, 
college retention, and graduation goals prior to the sons enrolling at 
institutions of higher education?

 What are Black fathers’ influences on their Black sons’ well-being while 
the sons are enrolled at institutions of higher education?

 What are Black fathers’ influences on their Black sons’ college retention 
while the sons are enrolled at institutions of higher education?

 What are Black fathers’ influences on their Black sons’ graduation goals 
while the sons are enrolled at institutions of higher education?

Methodology

Problem Statement

Relevant Literature

Purpose

Research Questions Findings

Data Collection

Phase 1: Contact higher education personnel for potential survey respondents to complete the Demographic 

Selection Survey

Phase 2: Review respondent data to determine eligible respondents  

Phase 3: Select eligible respondents to become participants

Phase 4: Conduct face-to-face interviews

Narrative Inquiry Analysis

Step 1: Review recordings and transcripts

Step 2: Open coding

Step 3: Identify themes

4: Interpret themes

Constant Comparative Data Analysis

Stage 1: Review transcripts

Stage 2: Collapse Codes

Stage 3: Compare and Contrast Themes

Qualitative

Constructivist Epistemology

Interpretivist Paradigm

Setting and Context

Four, Four-Year Mid-Sized Public Institutions of 

Higher Education in Arkansas

Narrative InquiryPhenomenology

Sample and Data Sources

 16 Participants: Black Men, 4 Participants from each institution: 2 Participants with a present father and 

2 Participants with an absent father

 Ages between 18 and 24

 Arkansas residency prior to enrolled in the institution

 Minimum of 30 earned cumulative credit hours

 Completion of at least one year as full-time student at the institution

METHODOLOGY

Categories

Life Preparation Skills

Lifestyle Makings

Personal and Relational Development

Pathways to Success


