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In the LGBT acronym, L stands for lesbian, G stands for gay, 

and B stands for bisexual. All of which identify sexual 

orientations. Unique to these three identities, T stands for 

transgender, which identifies gender identity. 

Trans* students tend to be lumped into the LGBT acronym, 

but their needs and experiences are unique as gender 

identity and sexual orientation are two different things. 

Sexual Orientation: Who you are and are not attracted to. 

Gender Identity: Who you see yourself as, can be different 

than one’s sex assigned at birth.

The purpose of utilizing an asterisk in trans* is that it attempts 

to be inclusive of various trans* identities that people may 

identify (Nicolazzo, 2017, p.8). This is important because every 

trans* person is different and experiences different 

oppressions and privileges.

Not all trans* students face the same oppression based on 

their intersections of identity and their individual experiences 

throughout their life in and outside of the classroom. 
Nicolazzo thus forth recommends that Resilience Theory is a 

way for professionals to not only hear, but listen to trans* 

students and their unique experiences.  

Hence, I began utilizing Resilience Theory in my advising 

appointments, especially with my trans* students that were 

open with me about their gender identity. 

We are a very gendered society, in which we have 
engrained tendencies to gender people before we even 
meet them. It is important for academic advisors and 
counselors to avoid automatically ascribing genders and 
pronouns to students. 

• Do not be scared to ask what someone’s pronouns are. 
Examples of some pronouns are:

• she/her/hers

• he/him/his

• they/them/theirs

• ze/hir/hirs

• If you accidentally use someone’s incorrect name and or 
pronouns, do not get defensive. Instead, use it as a 
learning opportunity. 

Advisor: Hey girl! Nice to meet you. 

Student: Actually, I use they/them pronouns. Would you mind 
using those instead?

Advisor: Absolutely! Thank you for letting me know. 

• You may hear “preferred pronouns”, but when referring to 
someone’s pronouns they are not a preference, pronouns 
are a part of someone’s identity. 

• Make it a point to introduce your own pronouns. By 
identifying your own pronouns, you may be setting a 
precedent for others to do so as well. By introducing 
yourself with your pronouns, students may also feel 
comfortable disclosing their pronouns. Good places to 
introduce your pronouns are:

• Nametags

• Email signature

• Opening presentation slides

• Everyday introductions

Resilience is defined as the “ability to recover from negative 
life experiences and become stronger while overcoming 
them” (Ledesma, 2014, p.1). In advising, it is imperative that 
advisors promote resilience with students to empower them 
to actively take control of the negative experience they are 
facing by identifying positive assets they can utilize to do so. 

Grotberg developed the “I have, I am, I can” model. This 
resilience model specifically aims at having students identify 
both internal and external factors that they see as positive 
contributions in their lives (Grotberg, 2003, p.310). In asking 
students these three things, advisors can determine where 
they need more support. By flipping negative psychology 
and instead using positive psychology, advisors are able to 
not make assumptions about resources and support unique 
student needs. In using this model in advising, students should 
be able to answer these questions however they feel 
comfortable. 

I Have: Helps to identify what tools students have to be 
successful. Such as identifying support systems and unique 

strengths. External support

I Am: Helps to identify identities and strengths. 

I Can: Helps to identify what students can actively do 
themselves to foster their success. 

The goals of Resilience Theory are to foster “good mental 
health, functional capacity, and social competence” (Pan & 
Chan, 2007, p.167). Hence, creating a foundation for 
students to bounce back from the stressors that they are 
exposed to. In addressing what trans* student have, are, and 
can allows them the opportunity to reflect on their unique 
experiences, as opposed to experiences that society 
assumes they go through. 

Utilizing Resilience Theory in practice allows advisors to give 
trans* students the opportunity to self reflect on their 
identities, strengths, and support systems that all play vital 
roles in their experiences as a college student. While advisors, 
cannot force students to out themselves to them, they can 
still utilize Resilience Theory regardless of the identity of the 
student. 

Grotberg recommends that during interactions, practitioners 
of the model should foster comfortable environments in order 
for students to in return feel comfortable discussing their 
experiences and feelings, so that the student can learn 
appropriate coping mechanisms, support, and resources 
(Grotberg, 2003, p.310). 

I Have: Helps identify if and where the student has a 
supportive environment inside and outside of the classroom.

I Am: Helps identify intersections of identities if they feel 
comfortable sharing them.

I Can: Helps identify an active response they can take to 
address barriers that they are experiencing (ex. Identifying 

which on and off campus resources they can use). 

Specifically, by asking the student what they are, have, and 
can, advisors can assist the student to move forward in the 
following three vectors of development. These vectors are to 
“(a) survive the incident, (b) recover from the incident, and 
(c) thrive as a result of enduring the hardship” (Ledesma, 
2014, p.3). Thus, advisors can not only guide trans* students to 
face their adversities and help them with the aftermath of 
dealing with the adversity, but also how to use these 
experiences as opportunities for learning and development.
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